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The University of Arkansas – Fort Smith’s (UAFS) quality initiative project focused on increasing student persistence and retention in three specific categories of UAFS students.  Each of these populations were seen as key to overall student success efforts, which was a major area of concern to the institution, the State of Arkansas, and is an essential part of the state higher education funding formula. Moreover, this initiative aligned with the UAFS strategic plan as it existed upon the initial plan of the project, and the new UAFS strategic plan that emerged during the project’s pendency. The same is true of the institution’s mission, as the scope of the project aligned to both the past mission statement, and the new mission which was adopted during the two years this project was underway.
LION SCHOLARS
The Lion Scholars designation is used by UAFS to identify students who are “conditionally” admitted to the UAFS. These students are on the “bubble” of our admission criteria. These students have an identified success team with a ROAR Advisor (first-year academic advisor), Academic Success Coach, and Financial Aid Advisor upon admission. This effort began with increased communication and the identified success team. Over the length of the initiative, we added designated classes of traditional first-year courses for Lion Scholars. We have added similar courses throughout the initiative. Consistently we have modified communication after each semester and reflected on curricular modifications. What we found was an increase persistence to spring and retention to fall for these students, and a higher than historical average first semester GPA.
	FIRST YEAR EXPERIENCE
The next population identified was first year students. UAFS does not currently have a “first year experience” program or course for all students.  In discussing what a first-year experience might look like on our campus, we found and followed the following guidance: “[t]he first-year experience is not a single program or initiative, but rather an intentional combination of academic and co-curricular efforts within and across postsecondary institutions.” (Koch & Gardner, 2006) 
After our study, we were able to recommend the following four actions on our campus:
1.  Formation of a Committee for Oversight of FYE 
2.  Develop a Coordinated Framework for the First Year Experience 
3.  Implement a first Year Seminar Course in each degree program 
4.  Enhance Faculty Development Opportunities as it relates to serving first-year students.

ACADEMIC STANDING 

A large amount of work on this project focused on supporting students who were on academic probation and suspension and adding interventions for students who did not yet meet the standard for academic probation, but who were meeting key metrics that showed they were trending in this direction. What we learned was that it was necessary to restructure our academic standing policies, rethink how we communicated with students in this group, and add additional supports for both students who were struggling and those already in “poor” academic standing. We were able to modify our academic standing policy and recommend many additional changes to academic standing. 



Scope and Impact of the Initiative 
2. Explain in more detail what was accomplished in the Quality Initiative in relation to its purposes and goals. (If applicable, explain the initiative’s hypotheses and findings.)

LION SCHOLARS
In our Lion Scholars population, our goals were as follows:
1. Increase persistence of Lion Scholars as measured in fall to spring, fall to second fall retention and fall to third fall persistence.
2. Increase the percentage of Lion Scholars who feel connected to the university and supported because of participation in Lion Scholars.
3. Evaluate the Lion scholar success against key metrics each semester as to be responsive in making needed changes.

In the Spring 2020 semester, the university changed its admission criteria for students who would be admitted for Fall 2021. As an institution, we decided to identify a population of students who were most at risk, based on admissions criteria, recognizing that these students would need additional supports and resources to be successful. The new admissions criteria created three populations of students – automatically admitted, automatically denied, and a third population of conditionally admitted students. These conditionally admitted students make up the population we now call Lion Scholars

This is the criteria for Lion Scholars admission: 
· Composite ACT score of 15-18, with developmental minimum in each section (13 Math, 15 Reading, 15 Writing) or ACCUPLACER equivalent; and 
· Cumulative high school GPA of 2.25 to 3.0 

Initially, as the program began in Fall 2021, students were identified, sent a welcome letter introducing them to the Lion Scholars program, and given a Student Success Team, including a ROAR First-Year academic advisor, an academic coach, and a financial aid advisor. During their fall advising appointment, students were also provided a copy of Clifton Strengths for Students book and access code. They were invited to a welcome meeting, where they were told about the program, introduced to campus resources, and met with their success team member. Throughout the fall semester, each success team member invited participants to one-on one meetings, including coaching, advising, career coaching, and financial aid assistance. All interactions were optional, except for academic advising, which is required for registration to subsequent terms. The Director of the ROAR First Year Advising Center reviewed alerts submitted for Lion Scholars and created and assigned cases for follow up, using a higher level of concern for this population of at-risk students. 

Since we knew this was a program that we wanted to evaluate and improve, we included it in our Quality Initiative. A defined committee, which includes representatives from Admissions, Financial Aid, ROAR First Year Advising Center, Career Services and Student Success and Retention, continues to meet and evaluate the program.  We have made a practice of conducting a comprehensive review of the program to implement communication, curricular and programmatic changes, and establishing a better focus on the students’ first year in college. 

FIRST YEAR EXPERIENCE
In our First Year Experience part of the quality initiative project, our goals were to:	
· Determine what fits our campus best. There is no one size fits all approach. Every campus doing something unique and different.
· Evaluate the place and scope of a FYE course. The first-year seminar course is only one part of a first-year experience; there are so many conversations surrounding building a true first-year experience, many of those involve what happens in the curriculum in first-year courses, as well as gatekeeper courses during students’ first year.
· Enroll the campus community for a campus-wide commitment. The first-year experience cannot be a project of Student Affairs or Enrollment Management; it must be a campus-wide commitment.
· Improve student success outcomes. A first-year experience is a high impact practice and, if done well, will improve student success outcomes.

For several years, UAFS has discussed a first-year seminar course. Different colleges have implemented courses, and others have spent time reviewing and discussing, but those conversations have not considered a campus-wide effort. To prioritize movement on this conversation, we added a review and recommendation regarding a First Year Experience to the quality initiative project.
For students who may struggle navigating college procedures and expectations, a First Year Experience is even more important. Because of the population of students that we serve, including first generation, low-income, academically underprepared, non-traditional, transfer, returning, and commuting students, an established, coordinated First Year Experience is critical. It is important to acknowledge the population of students that UAFS serves – more than half are Pell eligible and over 50% are first-generation, from homes where neither parent earned a four-year degree. In addition, admission criteria allow for academically under-prepared students to enroll. In the past few semesters, the university launched a program for these students, Lion Scholars, to increase the persistence gap of what has been a statistically under-performing group. This population has increased, which indicates a larger population of students entering the university who will need additional support to matriculate. The university also offers associate degrees, in addition to bachelor’s and master’s degrees, and the retention of students seeking a two-year degree is often a greater challenge. 

In Spring 2022, four staff members attended the 41st Annual Conference on The First-Year Experience. It was a valuable time to review literature, hear about best practices and evaluate the myriad of ways a first-year experience can be offered on a campus. This was one over-arching takeaway:   

“The first-year experience is not a single program or initiative, but rather an intentional combination of academic and co-curricular efforts within and across postsecondary institutions.” (Koch & Gardner, 2006)  

Upon our return, this small working group continued to meet, review, and discuss possibilities, considering what might fit our campus best. We acknowledge that a first-year seminar course might be one piece, but we wanted to focus on a comprehensive, coordinated First Year Experience. In Summer 2023, a priority on creating a First Year Experience was supported in the university’s Five-Year Strategic Plan.
  
Pillar 1:  Student Access, Engagement and Success 
· Strategy 3: Expand high-impact practices and student engagement initiatives across the institution to provide holistic support, connect students’ academic programs and career pathways, and increase retention and graduation.  
In Fall 2023, the small group was expanded, and the team began to write towards a white paper review and summary recommendation, which includes the recommendations as set forth below.
Recommendations: 
1.	Formation of a Committee to Oversee the UAFS Experience 
2.	Develop a Coordinated Framework for the UAFS Experience  
3.	Implement a First Year Seminar Course in each degree program  
4.	Enhance Faculty Development Opportunities as it Relates to Serving First-Year Students  

Formation of a Committee to Oversee the UAFS Experience 
The committee recommends naming a staff or faculty member as a project coordinator to drive these efforts, with the guidance of a multi-disciplinary team of faculty and staff members. This committee would be officially charged with creating the learning objectives, developing a course shell, planning and facilitating training for faculty, etc.  
Develop a Coordinated Framework for the UAFS Experience  
The institution should adopt a coordinated set of experiences that create a First-Year Experience. These are activities and experiences that each student can participate in during their first year as a student at UAFS. 
Implement a First Year Seminar Course in Each Degree Program  
The committee’s recommendation is to replace an existing graduation requirement – Personal Finance Applications – with a one hour first year seminar course in each academic program. A program may keep and modify an existing course, as three of our departments have a first-year seminar type course, create a course unique to their department, or use a generic first year experience course that would be created by the campus and available to undecided majors as well. The course, regardless of the option chosen by the program, must include learning objectives to ensure all courses meet the expectations of the first-year experience. 

Enhance Faculty Development Opportunities as it Relates to Serving First-Year Students  
We recognize that our campus must prioritize training opportunities for faculty who are teaching first-year students. The training would be coordinated and facilitated by the oversight committee under leadership of the project coordinator.  
Though the white paper and recommendation are complete, this project is just getting started. We need to share the draft and engage our campus to gain a campus-wide commitment.  
ACADEMIC STANDING
For the Academic Standing portion of the initiative, our goals were to:
· Increase the number of students who pass SAS 0201
· Increase the number of students who persist past academic probation to completion.
· Revise contracts used when students are placed upon probation.
· Devise interventions for students nearing academic probation (GPA 2.5) and therefore decrease the number of students who are placed on academic probation.
· Devise interventions for students on academic suspension
· Devise interventions for students on academic probation
· Reconstruct communications with students for to more encouraging routes to return and complete courses.
· Rename academic “probation” or “suspension” to more positive messaging.
	
We met this goal in the summer of 2022 by first reimagining how SAS 0201 should be structured. Students who were on Academic Probation had to register into the “Planning forBridge to Success” course, SAS 0201, or sit out a semester and take no classes. SAS 0201 was mainly focused on study skills and time management. We began on-boarding the library faculty as the main instructors for the course and made a curricular pivot. First, the size of the class was reduced, allowing for a more personalized approach. While initially starting with as many as eight students, we quickly found that class sizes needed to be around five students. Instead of focusing on study skills and time management, students were asked to do a needs assessment. Based upon that needs assessment, the faculty then identified where the student might require additional help to succeed. Throughout each semester many changes were implemented, evaluated, and then either modified, retained, or removed. For example, the first SAS 0201 course under this initiative was delivered in the summer in an 8-week format. We felt that 8 weeks was not enough time to address the needs of the students, given that many would appear to be doing acceptably at mid-term only to fail out by the end of the semester.
The students who must enroll in SAS 0201 represent many aspects of our student population, such as athletes, nontraditional, first-generation, and transfer students. In other words, these students come from various programs and levels on campus, not just one or two. Moreover, a variety of circumstances might be impacting a student and their support needs, such as family issues, trying to take on too many responsibilities, or a lack of motivation, sense of belonging, or experience with college environments.
We were successful in meeting our goal of increasing the number of students who passed SAS 0201 as well as the number of students who moved past probation to complete their studies. An average of 50-60% passed the course, but we have increased that success to an average of around 80%. Even more important to our focus was that only 5% of students who are suspended return and complete a credential.

An early success in this Quality Initiative Project were to change the terms we used for discussing students who were showing academic concerns. Instead of “probation” and other terms that seemed overly legalistic or severe, we added a standing of “Academic Notice,” and changed Academic Probation to “Academic Restriction,” and left “Academic Suspension” as a term while reworking what the overall standing policy meant. The changes to the academic standing policy required more investment and time than the changing of terms. Our QIP team worked with the Provost and Vice Chancellor for Academic Affairs to create a taskforce for reviewing the Academic Standing policy. This taskforce included faculty from each college, Professional Academic Advisors, the Director of the Adult Degree Completion Program, the Registrar’s office, Financial Aid, Student Support Services, and the Director of Assessment. Working together, they were able to create an entirely new Academic Standing Policy that was approved by the Provost, Faculty Senate, and the Chancellor to be come the established Academic Standing Policy for UAFS. 

The new policy is as follows:

Academic Notice
(Institutional cumulative GPA 2.24-2.0)
Students will be placed on Academic Notice at the end of a term (Fall, Spring, or Summer) if their institutional cumulative GPA drops below 2.25.
Students on Academic Notice are not limited in credit hours they can attempt. Registration for students on Academic Notice is not restricted, and students are considered in Good Academic Standing.
Students on Academic Notice will receive academic communications and academic interventions.
Students will remain on Academic Notice as long as their institutional cumulative GPA remains between 2.24 and 2.0.
Consideration for Returning Students/UAFS Concurrent Students:
Students will retain the academic standing they earned at UAFS. Students will be placed on Academic Notice if their institutional cumulative GPA was between 2.24-2.0 when they left the institution.

Academic Restriction (Proposal to change name to Academic Restriction from Academic Probation)
(Institutional cumulative GPA below 2.0)
Students will be placed on Academic Restriction at the end of a term (Fall, Spring, or Summer) if their institutional cumulative GPA drops below 2.0.
Students will be required to enroll in SAS 0201 Bridge to Success Seminar to register for any other courses in the first term of restriction. Students will be required to meet with their professional academic advisor to review Academic Restriction, Suspension, and Recovery policies.
Students on Academic Restriction are limited in credit hours they can attempt. Academic Restriction students are restricted to no more than 15 credit hours they can attempt per semester. Registration for students on Academic Restriction is not restricted, but students are not considered in Good Academic Standing.
Students will remain on Academic Restriction if their institutional cumulative GPA remains below 2.0, even if their semester GPA is above 2.0.
Students who would be placed on Academic Restriction after their first semester at UAFS may utilize the appeals process to have their individual circumstances reviewed for standing.
Academic Suspension
Students will be placed on Academic Suspension if, while on Academic Restriction, a student does not achieve both a 2.00 semester GPA and a 2.00 institutional cumulative GPA.
Students placed on Academic Suspension will be automatically suspended from registering for courses at UAFS for one academic year.
Students may appeal this suspension to the Academic Standing Appeals Committee. Students who successfully appeal their Academic Suspension will return on Academic Restriction and be subject to the same requirements as any student on Academic Restriction.

Academic Dismissal
Students will be placed on Academic Dismissal if upon return from Academic Suspension, a student does not maintain satisfactory academic progress (semester GPA over 2.0) while on Academic Restriction.
Academic Dismissal is permanent unless readmission is granted by the Academic Standing Appeals Committee.

Under this policy, students who are meeting certain milestones toward Academic restriction have earlier, targeted interventions than were previously available, while maintaining Good Academic Standing. The intention is for those students to be able to access the resources and support on campus to rehabilitate their academic performance before reaching Academic Probation or Suspension. 

Additionally, we made a pivot on how we used alerts in Navigate. Navigate is the system we used to track students, make advising notes, and alert students of important academic matters. Previously, we used Navigate to send out academic early alerts relative to a few key courses. Going forward, navigate is used to look at individual student performance. For example, in the past, we would ask for alerts on all students in a 1000 or 200 level courses. Now, we would alert a student in any course who was showing an academic trajectory of a declining GPA. 
The improved interventions we introduced were mostly tied to the use of Academic Notice and alerting students to resources before they were in “poor’ academic standing. Moreover, once at below a 2.0, the student would take the improved and enhanced SAS 0201 course, whereas in the past the student would already have a much lower GPA and have placed themselves in a much worse position prior to this intervention being available. 

Finally, we concluded this portion of the Quality Initiative with a recommendation of changes in how we communicate with students. Creating a letter for students on Academic Notice as an example, we streamlined the language to be clear on what the student’s status was, what the consequences of that status could be, next steps for the student, and a clear indication of who the student should reach out to as a contact with UAFS. These communications were drafted to ensure even students facing severe academic consequences knew there were options to allow them to leave the university int eh best situation possible, if that was the necessary outcome, and also outline a pathway back to UAFS.
	
3. Evaluate the impact of the initiative, including any changes in processes, policies, technology, curricula, programs, student learning and success that are now in place in consequence of the initiative.

LION SCHOLARS

Initially, we didn’t see the results we had hoped for, and student participation in our optional programming was limited. We worked with a dean and department chair and for Fall 2022, a curricular component was added to the program, prioritizing enrollment in a Lion Scholars section of the following: 
· Summer Bridge Program
· English Composition
· Personal Finance Applications

Summer Bridge provides an opportunity for up to 36 students, including Lion Scholars, to take their English Composition course at no charge over the summer and includes additional coaching and mentoring. We partnered with Summer Bridge to encourage Lion Scholars to take advantage of this opportunity. Their program boasts great successes. For English Composition in Fall 2022, of 18 students enrolled in the course, all but one student passed the course with a C or better – a 94.6% pass rate. However, for Personal Finance Applications, we were less than impressed with the outcome. Success rates for non-Lion Scholars sections were 76.15%, compared to 39.74% of Lion Scholars. Due to some staffing changes and a failure to prepare faculty for the additional challenges of teaching a section like this, we knew we could have better outcomes and decided to continue a focus on the curricular option.

For Fall 2023, an additional curricular option, Planning for Success, was added. This course was modified from its traditional 8-week format into a 16-week course, taught by an academic coach and our retention director. Here is a snapshot of what we saw:

· The average pass rate for FIN 1521 – students earning a C or better, which is required to meet the graduation requirement – was 83.5%. The two Lion Scholars sections had pass rates of 77.3% and 50%.
· The average pass rate for MGMT 1201 – students earning a D or better in this course – was 83.4%. The two Lion Scholars sections had pass rates of 77% and 70%. 
· The average pass rate for Composition – students earning a C or better – was 69.7% and the three Lion Scholars sections had an average pass rate of 69.4%.
The Fall 2023 Lion Scholars cohort persisted at 7-8% higher rates from fall to spring, compared to the Fall 2022 cohort. So, even though the courses didn’t perform at the same level as non-Lion Scholars sections, it does seem that the collaborative support provided to these students IS making a difference in their success. And for Fall 2024, we will be adding a Speech Communications course option. 


FIRST YEAR EXPERIENCE

Given the goals of this part of the initiative was to explore and recommend, the impact is truly seen in having buy-in from various parts of campus, even if currently those stakeholders are thought-partners. We have achieved a significant impact of having meaningful conversations of what a FYE course or program would look like and embracing the unique challenges we might face in onboarding this high-impact practice on our campus. 

What is now in place is a meaningful pathway forward for this discussion. 

ACADEMIC STANDING

Changing Academic Standing policies is always impactful as it can affect things such as Financial Aid and student athlete eligibility, among others.  The biggest impact is truly two -fold. One, having a process and system to reach out to students before they are in serious academic trouble. This will allow students to experience the true impact of their success team at UAFS helping them navigate college. Two, SAS 0201 is no longer a course that must be tolerated or endured by students to allow them to take courses at UAFS. Instead, it engages students in serious conversation and reflection of their challenges to academic success. Instead of a one-size-fits-all approach, students are guided through their own particularized set of circumstances to determine their needs. Is it time management? Or is it help in the writing center? Perhaps it is stress and strain that can be alleviated by being directed to resources such as the Student Emergency Fund or the Food Pantry.  What is now in place is a systematic way to help these vulnerable students while considering their unique circumstances. 


4. Explain any tools, data or other information that resulted from the work of the initiative.

LION SCHOLARS

Retention and persistence rates were key for this part of the project. While most of the relevant data is summarized above, what we found is that this group was not easy to engage in person but did like to be highly informed and appreciated increased communications. We also found that many of the Lion Scholars participants did not know they were part of the group. Therefore, additional communication of what Lion Scholars is and its purposes was key.

FIRST YEAR EXPERIENCE

What we learned from our FYE project was that there are many ways to approach the FYE conversation. As soon as we let ourselves consider a wide variety of options for FYE, we were able to enroll many more people across campus into the conversation in a meaningful way. 

ACADEMIC PROBATION

We learned that most students that fail to thrive academically are doing so due to unique circumstances. Moreover, they are not likely to go looking for assistance—it needs to come to them. By engaging Navigate in a new way, we were able to streamline communications about this group of students and track their success much more quickly (by semester).
5. Describe the biggest challenges and opportunities encountered in implementing the initiative.

LION SCHOLARS
The biggest challenge was the frequency we wanted to monitor progress. We had a goal to review key metrics each semester. This required a concentrated, agile effort across campus that was challenging at times to coordinate. The biggest opportunity was the ability to make an impact on such a key demographic on our campus before they even sat down in their first class.


FIRST YEAR EXPERIENCE

The biggest challenge was determining how to fit a course to our campus. The changing of degree plans is no simple task, and neither is enrolling programs and colleges who already have a FYE-type course to thinking about an institutional level approach. The opportunity here is vast – FYE courses and programming have long been recognized as a high-impact practice. In a lot of ways, 
we are an outlier in not leveraging this opportunity to better equip and serve our students. 

ACADEMIC STANDING

The biggest challenge is that when the Academic Standing policy goes into effect, we will have a brief period of several more students needing the SAS 0201 course, and therefore staffing this course is a challenge. We would say this challenge in on par with the similar challenge of which group on campus will truly “own” the process of assessing these changes to determine their effect on Student Success. The time frame of this initiative was enough to get us started, but there will be many milestones to reflect upon in the future. Also challenging was to engage all the various stakeholders on the topic of Academic Standing to arrive at a shared definition that was agreeable to everyone from Faculty Senate to Financial Aid and beyond. The opportunity is one to make what can be confusing academic policies and procedures easier for students to understand and to be able to intervene with students before they are in serious academic trouble. 


Commitment to and Engagement in the Quality Initiative
6. Describe the individuals and groups involved at stages throughout the initiative and their perceptions of its worth and impact. 

LION SCHOLARS

From the beginning Julie Mosley, Director of the ROAR advising center, professional advisors, and faculty were engaged with the shaping of this portion of the initiative.

From a Lion Scholar student in a designated Lion Scholar English course:
“I love it. I feel like I am not just learning the material, but also learning how to be a college student.”

FIRST YEAR EXPERIENCE
 
This has been an ongoing process of trying to improve student success. Some of the things we have tried haven’t worked, but we have an environment that allows us to change direction and try something different. Gathering buy in has been a challenge, but clear communication and data have been an asset. 
Jennifer Holland
Executive Director for Student Retention 


ACADEMIC STANDING

From Andrea Parton, SAS 0201 Faculty:
In the summer of 2022, when the library became involved with the SAS 0201 course, only Jason Byrd, the Director of Library Services at the time, taught an 8-week session with just three enrolled students. That fall, other faculty librarians, Jordan Ruud, Karen Haggard, Sierra Laddusaw, and Andrea Parton, joined Jason to teach the larger cohort of ~30 students. Due to faculty departures in the library, Jennifer Holland, Executive Director of Student Retention, helped the librarians teach the course in Spring 2024.
Working with these students takes extra time and energy, leaving instructors mentally and emotionally drained. The librarians feel we are especially apt for teaching this course due to our familiarity with connecting students to other offices and resources on campus and our position as a separate unit from the academic departments. Students have reported finding the resources and class activities and assignments useful, but often express a desire to have had the course sooner.

From Shana Turney, academic advisor for a student enrolled in SAS 0201 in 2022:
She [the student] has struggled her entire college career due to lack of motivation, confidence, and direction. She was a student who earned concurrent credit with us and is now currently a junior.  She clearly articulated that she knows what she wants to do now and asked one of her faculty members if they knew about the SAS Class, then proceeded to tell them that she feels confident in her major and really have enjoyed the time to work on herself. The faculty member told them how proud they were of her knowing her journey and the student said "I'm proud of me too. I can do this now."

	Overall:
I think the diversity of the members and the unique skills each had enhanced each stage we went through. Every part of campus was able to weigh in at each stage of the process, often adding insight and explanations to “how things work” that the rest of the team might not know. Once understood, we were able to make informed decisions that relied upon data, yes, but also had the necessary context. 
Lisa Cady, M.Ed.
GIS Technology / CADD Technology / ITA Admin
Certified Geospatial Science & Technology Educator (GSTEdC)	
7. Describe the most important points learned by those involved in the initiative.

While this ties into points made above, the most important point for Lions Scholars is that this population of students responds well to the initiative, and to retain those students, extra efforts are necessary. For the First Year Experience, it was the quote that guided those efforts. Essentially, FYE is important but is not the same for every campus. Evaluation of what works, and does not, for our students is key. And in terms of Academic Standing, changing policy requires everyone across campus to have a seat at the table for effective changes. 


Resource Provision
8. Explain the human, financial, physical and technological resources that supported the initiative.

LION SCHOLARS

The human contribution of the success teams involves everyone from professional advisors to financial aid to faculty teaching specific Lion Scholars sections. There are few additional financial or physical resources for this component. However, use of technology such as Slate and Navigate were large supports to the initiative.

FIRST YEAR EXPERIENCE

Many people across campus contributed their time as a human resource to this project. Budget was allocated to send staff to conferences to learn about FYE.

ACADEMIC STANDING

The human resources required include everyone who served on the committee—a group that consistently met every two weeks for about two years of this project and continues to meet to close out the initiative. Additionally, there was a taskforce developed with additional members outside the committee itself. Financially, budget proposals were made to support the faculty who will be teaching SAS 0201 as additional classes are needed. Technologically, we relied upon Navigate to reimagine the early alert system and to house notes and information on this population of students. 

Plans for the Future (or Future Milestones of a Continuing Initiative)
9. Describe plans for ongoing work related to or as a result of the initiative.

LION SCHOLARS

This group of students will continue to be identified with each entering class and continue to be monitored routinely with ongoing reflections each semester of what changes might improve the experience for students.

FIRST YEAR EXPERIENCE

The white paper that was the subject of this initiative is being curated into a report to share with campus and to onboard additional conversations about how FYE could be implemented on campus.

ACADEMIC STANDING

The updated early alerts will continue in Navigate each semester, and we have developed a change policy as the new Academic Standing policy goes into effect in 2025. This work will continue in the future, with the progress of students taking SAS 0201 and those who are on Academic Notice being tracked to determine the effect of these interventions on student persistence and completion. 


10. Describe any practices or artifacts from the initiative that other institutions might find meaningful or useful and please indicate if you would be willing to share this information. 

Our academic standing policy came from looking at other institutions and we would share the same with others considering change. The same is true for our changed communications that adopt a more positive tone and messaging and our use of Navigate to track changes.
We would share our white paper that was the result of this initiative for the FYE portion and share our Lion Scholar program for conditionally admitted students.  
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